
Differentiated Activities in Learning

Listening Activities

What is this?

A listening activity is made up of a sequence of tasks, the aim of which is to develop active

listening skills. The learners and tutor have prescribed roles for the activity. 

It is not a passive activity. Learners are given a focus for their attention and an

opportunity to check their understanding and evaluate how they can apply this 

skill in other contexts.

Poor listening skills are associated with problems in learning particularly those

associated with literacy and behaviour. Adult learners may not have had the opportunity

to develop active listening skills in their early education, poor educational experiences

were often a direct result of being talked at - passive learning.

Tutors working with adult learners report they particularly benefit from listening 

activities as it:

• Gives learners time to reflect and absorb what they have heard, so they have had

time to think before speaking 

• Fosters vocabulary - learners are encouraged to assimilate new vocabulary at their

own pace

• Encourages the view of ‘learner as scientists’ - the enquiry approach which draws 

on experience and discovery learning

Tutors! Integrate listening skills into all your teaching. Integrating listening activities 

into your curriculum will enhance learners’ comprehension and language production:

speaking, reading and writing

 



The tasks in a listening activity are:

1. Tutor describes the aim of the activity, the tasks, the duration it can be short 

or long (5-15 minutes). 

2. Pre-listening task - an introduction by the tutor about a subject in which the tutor

either states or asks learners what they know already know i.e. the background 

to a text. It is used to support and focus attention on what the learners need to 

listen for.

3. The listening task - this is where the tutor speaks or uses a resource 

eg. a video and the learners are asked to listen and watch. This is a silent period 

for the learners. 

4. The learners are now asked by the tutor to do something with what they have 

seen and heard (doing, choosing, transferring, answering, condensing, extending,

duplicating, modelling, conversing). A common example is where the tutor asks

learners to predict ‘what next’ when playing a video by stopping, questioning the

learners and then confirming or not by continuing to play the video

5. Post listening task - here the learners evaluate the learning in class and are

encouraged to see the transference of listening skills to other settings. 

Notes

A listening activity should:

Be relevant with a purposeful message (it maintains motivation and attention)

Have a message that uses authentic language and resources

Give levels for task 4

Give learners the opportunity to discuss and check what they know tasks 2,4 and 5

 



Flexible Grouping

Teaching and learning in groups will give

• Variety to activities

• Will be dependent on the task

• Will allow different learners the opportunity to work together

Teaching groups can be

• Whole group 

• Small group 

• Paired 

• Individual

Successful whole group teaching and learning depends on the tutor 

• Stating the aim and objectives of the session

• Giving clear verbal instructions (clarity, tone, pitch and pace of voice will 

further emphasise this) of the session and the tasks, the means of assessment,

feedback and evaluation

• Using resources - ensuring they are available and working prior to starting

• Checking learners understanding, discussing points along the way supported 

by the ground rules for the group

• Checking non-verbal communication 

1. Regularly scanning and making contact with all learners in the class 

to ensure that they are all engaged 

2. Changing position (standing behind a desk is not helpful!) in the room

Learning in small groups 

The rationale for grouping depend on the tutor having a clear knowledge 

of individual learners profiles.

The benefits to learners are:

• As group size decreases learners involvement increases and this encourages

autonomy for learning beyond the class setting

• There is greater opportunity for tutor/learner interaction

 



Deciding factors in distributing learners into small groups 

Decide by

Ability level -

similar 

Ability level - different

Age and experience

Friendships

Learning Styles

Random 

Strength

Short term benefits

collaboration and

competition. 

Long term benefits learners

work collaboratively.

Short term gain in

accelerated learning and

motivation for mature or

experienced learners.

In the short term useful but

not for the new comer.

Using similar learners to

work on an aspect of the

overall task is excellent way

for the whole group to share

an activity.

Fast and easy to implement

(A-Z using names or

counting 123,123,123).

Weakness

Long term differences between 

groups are exaggerated 

Does not foster cooperation

A lack of stimulation.

It requires the group being responsible

and respectful implementing the

ground rules slower progress at first,

this may require tutor input.

Creates imbalance in the group 

as a whole, difficult to rectify later.

Long term friendship patterns can

become exclusive denying all

experience of working together.

Range of experience and thinking

could become too narrow. 

Requires identifying the learning 

styles in the group prior to the session.

Requires sufficient numbers in the

class to have a broad spread of

learning styles. Plays to strengths 

and does not explore new styles.

Random sorting is often difficult to

attain in counting of 1,2,3 strategy.

Some learners resent this method 

of not choosing who they work with.



When you form groups in the room be aware of:

Changing dynamics 

Interaction - noise, movement, how the tutor controls this

Where, why or how you arrange furniture 

Note some desks are still keyed into floors. Some learners may need easy 

and immediate egress and access (wheelchair users, agoraphobics) 

Reflective Activity for small group teaching

Choose a task you would like your learners to work on in small groups. This is a useful

exercise to plan small group work and to consider adjustments or different ways you

might have chosen and managed the different groups learning. This is a differentiated

activity because you should be able to accommodate all your learners

• Clearly state the aim of the session

• Give specific instructions on timing, resources, assessment, feedback and evaluation

When you ask for feedback from the group, ask for feedback from the least able

group first. This is because it initially increases their chances to contribute resulting

in a positive experience for the learners. Delaying feedback may result in them only

confirming previous information. More able learners may still be able to provide

additional information at a later stage.

• Explain the expectations and organisation of how they will work

Do they have ground rules?

Will they all be doing the same activity?

Will individual groups be responsible for different tasks in the activity?

Are there specific roles for individuals eg. who is the spokesperson?

• Consider how will you move around the groups, giving attention equally, by making

suggestions, supporting and challenging the learners?

 



Tiered Teaching

What is it?

Tiered teaching is a method of differentiation. It is where the learners share in the same

activity but in smaller selected groups reflecting their ability to work at different levels. 

All learners have access to the core content of the lesson 

Learners are appropriately challenged to engage in learning

Learners learn 

Tiered teaching can be used in:

Assignments

Assessments

Experiments

Practicals 

Research

In planning tiered teaching the tutor’s challenge is to:

1. Develop an activity which is interesting, challenging, and engaging for the learners

2. List the range of concepts of the activity from simple to complex, see guidelines below

3. Place learners into like groups according to their profiles (there is no fixed rule as 

to the number of groups. It will vary according to class numbers, 3 is average). 

The tutor who has developed learner profiles beforehand (learning conversations,

individual learning plans, assessments) is prepared for this.

4. Match the groups against the degree of difficulty of the activity. The aim of the activity

is similar for each group eg. to learn about the country of Spain or how to fix a car

exhaust. Differentiation will be in the adjustment the tutor makes for the groups in the

depth they undertake the practice/study of the skills and knowledge they use

Level of difficulty - Basic - Slower learners

Level of difficulty - Average - Average learners

Level of difficulty - Complex - Advanced learners 

 



Note

Set the level of learning the new skills and knowledge slightly above the learners’ reach,

but one that they can see is feasible to attain. This motivates the learner and gives them

self-confidence. Learners disengage through boredom if they are not sufficiently

challenged or switch off if they find the work too complex.

The tutors check list in adjusting the range of difficulty for the activity for each

group will be in the:

Amount of structure - from open to highly structured  

 



‘Idea Generation’ formerly known as ‘Brainstorming’

An idea generation session is a group activity and consists of generating lots of new

ideas about a concept followed by an analysis of the ideas. After the ideas have been

gathered you then discuss them in the group to rationalize them and find solutions 

to problems. The aim is to encourage learners to develop original ideas rather than

thinking along established lines. This activity can be used as a stand-alone session 

or could be used as a means to plan a future approach to other sessions. 

Tutors use this group activity to engage their learners in creative thinking and

encourage learners to work co-operatively. It suits a range of learning styles, as it is

auditory, practical and visual. It allows a range of ability levels to work on a group task.

Resources

A flip chart and coloured pens or a wipe board or blackboard or Overhead Projector

Transparencies (OHTs) or laptop or computer - there are now websites that have

interactive idea generation activities on virtually any subject you like. The technology

assists in the activity by suggesting new words to the audience. If you use this kind 

of technology you will need a screen which the whole class can see - ie. a smart board.

Alternatively, the tutor might want to use a computerized programme to explore the

possibilities of a concept independently beforehand, so when s/he comes to the class

situation there is a supply of prompts.

Note

For the purpose of outlining this activity we will assume it uses the traditional means 

of a flipchart and pens.

 



The roles of tutor and learners

The tutor is in the role of facilitator or co-ordinator of the session and is there to 

ensure that the process runs smoothly and to encourage learners to participate.

The learners are there to generate a rich fund of ideas, which occur to them so they

may be incomplete, half-formed, impressions about a subject they say and the tutor

records them. Ideally the learners are arranged so they can see the flipchart with the

tutor to the side recording their ideas. (The tutor can use coloured pens to do this, 

it can assist guiding the discussion later).

The tutor introduces a topic and encourages all the learners to participate the ideas 

can be as outlandish and outrageous as the situation permits. The idea is to generate

as many ideas as possible and not to have a narrow focus.

The tutor guides the first stage by:

1. Introducing the aim of the activity and outline the rules

2. Giving a simple introduction to the topic about which you are seeking to generate ideas 

3. Rehearsing a fun topic with the group as a warm-up exercise for several minutes.

This gives everyone an idea of how it’s done and frees inhibition.

The rules:

• The tutor withholds any judgments about what is right and wrong with the ideas 

• Everyone’s ideas are valid at this stage

• The ideas should be short

• Set a time limit, a rough guide is 10-20 minutes, however some workshops will 

do this for much longer taking breaks between and then re-convening. The process

goes through phases: with many ideas being spontaneously generated with lulls

between. The tutor uses the quiet times to interject and develop ideas often 

by combining ideas together to spark fresh ideas from the group.

 



When this stage has finished you may want to allow a break in the proceedings 

and give time for feedback from the group. The next stage involves the group looking 

at all the ideas and considering their individual merit. 

The tutor guides the next stage by:

• Proposing each idea systematically and encouraging the learners to discuss 

the merits of each idea

• Recording the ideas to be kept on a separate sheet, 

• Deciding any future approach

References

www.mindjet.com/uk/

www.brainstorming.co.uk

www.gocreate.com

www.cre8ng.com

www.bemorecreative.com

Mnemonics

Mnemonics is a term used to describe the various devices to aid memory. There 

is evidence that the recall of verbal information is improved if we use visual images 

with which to associate them. Below are some of the most commonly used ones.

Key word systems

Forming a sensory image of a word makes it easier to recall the name and meaning.

Trying to recall the word helps if you form a visual picture and, or associate it with

sounds or feelings. It is used most effectively where people are learning languages.  

You can do this with many words to memorize them, often the more bizarre the

association, the greater the probability of recall. You may need to break words up 

to do this and form more than one image.

eg. the French word for water is l’eau, l’eau sounds in English like low, 

form a picture of low tide, this associates water with the sound of the word

eg. the Spanish word for tent is carpa, carpa sounds like carp in English

 



Form a picture of a carp in a tent (Raugh and Atkinson 1975)

Method of Loci

This develops the idea above but is used for placing things in order. 

How to do it

First list the words you are to remember and if possible develop a symbolic key word

for each. The images must be simple to visualize. Then take a familiar journey or route

and place keywords at various points on the route eg. your own home - use the layout

of rooms to map mental pictures of the key word to.

Rhymes and Rhythms eg. ‘Thirty days hath September…’

Numeric peg word system or pigeonhole technique

Here numbers are associated with a rhyming object, you visualize an item to be

remembered in relation to the relevant peg word.

References

Amanda’s Mnenomics page 

www.frii.com/~geomanda/mnemonics.html 

I collect mnemonics. Here are more than a few. If you have one.

Online memory Improvement Course 

http://memory.uva.nl/memimprovement/eng/

 



Mind Mapping

Mind mapping is a graphical tool that your learners can do as individuals or as 

a group and is used as a memory aid. It allows learners to be creative and organize

their work through processing information in their own words and constructing visual

patterns to the connections. 

How to do it

1. Use a large plain piece of paper and write in the centre the central concept 

you want to explore/revise

2. Sketch out any related ideas and radiate these from the center.

3. Scan the page to see if you can make any new connections from the ideas 

you have put down.

Tips

• It is important to use your own words this helps in identifying knowledge 

and any gaps in understanding. Use colour, lines, arrows, bubbles, boxes 

and shapes to write down your ideas.

• When you feel you have completed as much as you can, you might want 

to research missing information or check that you have the complete picture.

• Often you will need to reorganize some information on the map. Reorganizing 

the map reinforces learning embedding it more deeply in the memory.

• Do not make it overly complicated. Clarity is the key here otherwise it will become 

too complex to visualise.

• It is useful to capitalise the first letter of the main heading. 

• Use colour! Map connections or highlight certain headings or topics. Develop 

your own personal colour system 

• Spend time visualizing the map, you may want to combine it with ideas from 

the method of loci.

References

www.inspiration.com 

www.mind-map.com/

 



Task Cards

Task cards are a visual, practical and tactile resource for your learners. The aim 

is for learners to be able to combine or use cards to answer a specific request.

There are many variations of cards here are a few:

1. Matching: questions and answers, pictures and words.

2. Sequencing with words: consonants, nouns, verbs and adjectives to construct

meaningful sentences.

3. Sequencing with pictures: a story line, a routine.

4. Questions where the learner is asked to do something on the reverse 

eg. draw a diagram.

As you become more adept at using task cards you will become more confident 

in creating other ways to use them. 

Task cards:

• Are ideal to use in small group activities where you have mixed abilities 

eg. non readers or writers can work with a reader/writer

• Are useful ways to rehearse or assess learning  

• Can be used equally well to support basic or complex learning

• Are suitable to use with a variety of subjects from eg. cooking recipes 

- sequencing method to English literature - quotes and characters

• Can be prepared in advance by the tutor, or learners can make them during 

a session. Using the net is a good resource.

 



How to make them

1. Decide on the topic and variation for the task

2. List/compose/draw your chosen items eg. questions and answers. Note you may

want to compose a variety of task cards to match learning preferences or ability

levels. State the aim on the card and any signposting of references if they are to 

use it as a research tool. 

3. Write or print out these (A4-20cm x 8cm approximately 3 per page) with the lists 

of questions and answers written separately and clearly. You may consider writing

several related questions and answers on a card or just a few key words with

corresponding text.

4. The questions and answers can be written double sided or separately. You may 

wish to pose thinking about a subject on one side and leave the reverse blank to

draw a sketch or diagram. Mounting them on card will allow for this. If you write

the questions and answers separately you can also use them in puzzle formations. 

5. Laminating is a good idea if you are going to use them over again

6. Use colour! Coloured card is more memorable, try reversing backgrounds 

eg. white/yellow print on a black/green background 

Reference

Search uen for task cards

www.uen.org/utahlink

 



Learning Conversations 

Tutors should start a learning conversation at the earliest opportunity with your learners. 

This method has been found to be extremely motivating for learners because they 

then know what is clearly expected and the support they can expect (see Learning

Agreements/Contracts part 4).

Here are some strategies to assist:

• Learners to see they have choices and believe in their ability to make things happen

• Learners see the costs and benefits of different behaviours so that they can make

their own decisions about change

• Be empathic 

• Avoid confrontation

• In providing feedback so learners can attach their own value judgment to help them

decide what they want or need to do next

• Identification of realistic goals 

• In offering suggestions and advice if appropriate

At the start the tutor structures lots of learner questions and language exchange 

by identifying the positive and negative aspects of the learners situation. 

This encourages the learner to:

• Share in understanding their learning outcomes and take responsibility for proposed

action to achieve these

• Reflect on the processes used and identify improvements

 



Use open questions and active listening skills

(part 2 Listening Skills and Open and Closed Question)

For example

• What is the worst thing that can happen?

• What is the thing that most worries you?

• How do you see things being in a year’s time?

• How would you like things to be in a year’s time?

• Tell me what would happen if…

• Tell me what you would need to do to get there…

Recognise ‘resistance’

• Not responding to questions or comments

• Changing the subject

• Confrontation/arguing

• Being overly polite

• Seeming apathetic

Strategies

State information impartially - it allows choice

Use statistics or other information. 

Don’t use personal information! 

“In the majority of cases people who do...are much more likely to...”

Can you use past learners to mentor/buddy new learners?

Outline procedures or processes of learning by asking

What are you getting out of it?

What do you want to get out of it?

How are you going to get this/or get there?

Does exam entry depend on certain conditions being met?

Will the learner need a reference?

 



Evaluation Activity

The One Minute Card Activity

Hand out cards to learners at the end of the session

Learner to answer “ What did you learn?” on one side of the card

Learner to answer “ What questions do you have?” on the other

Collect cards (no names)

Tally, analyse results, give feedback at the start of next session

Feedback for the one minute card activity

Asks learners: “What did you learn?”

Tells tutors: Did learners learn what was being taught?

Asks learners: “What questions do you have?”

Tells tutors What was unclear to learners

Feedback for effective teaching and learning

Provides systematic on-going feedback 

Provides information about learning

Encourages reflection about teaching and learning

 



Appendices

Appendix 1

Studies in Literature and the Media

Below are a few examples of differentiation in education in literature and media, which

goes to prove its no new thing! 

Literature

A wonderful example of practical teaching and learning is:

Dickens - Our Mutual Friend

Nicholas Nickelby

Muriel Spark - The Prime of Miss Jean Brodie

Lucy Maud Montgomery - the Anne of Green Gables series 

[including Anne of Avonlea]

James Hilton - Goodbye Mr Chips

Charlotte Bronte - Jane Eyre

Tom Brown's Schooldays

Lots of quotations and other links with education such as

Helen Keller - The story of my life

Dickens - practically all of them mention education in some way

Lewis Carroll - Alice's Adventures in Wonderland - chapters 9 and 10

David Lodge - Changing Places

Kingsley Amis - Lucky Jim

Ray Bradbury - Something Wicked this Way Comes (one of the climatic scenes involves

the Devil hunting the main characters through a library)

 



Television

Buffy the Vampire Slayer - all the characters meet regularly in the library and rely 

on it for information on the demons they are facing. They need good research skills 

and preparation!

Lots of comments throughout The Simpsons

Films 

Halliwells Film Guide lists films by subject



Appendix 2 

Referral to Support in the Community

Project Workers working within Adult Learning and Leisure

• Disability Project Workers

• Learning Advice Workers

• Minority Ethnic Project Workers

Disability Project Workers

South Somerset  

Based at Yeovil AL&L 01935 410555

West Somerset  and Taunton Deane

Based at Wiliton AL&L 01984 632024

Learning Advice Workers

Taunton and Wellington

Based at Taunton 01823 332056

Wiveliscombe

Based at Wiveliscombe 01984 624944

Dulverton, Winsford, Porlock, Williton and Watchet

Based at Minehead 01643 702986

Shepton Mallett and Frome

Based at Mendip District Office Shepton Mallet 01749 330509

Wells, Glastonbury and Street

Based at Mendip District Office Shepton Mallet 01749 330509

Cheddar and Highbridge

Based at Burnham on Sea 01278 783057

Bridgwater and Burnham-on-Sea

Based at Burnham on Sea 01278 783057

Castle Cary and Wincanton

Based at Wincanton 01963 33246

 



Martock, Somerton and Stoke Sub Hamden

Based at Stoke Sub Hambdon AL&L 01935 825261

Chard, Crewkerne and Ilminster

Based at Chard AL&L 01460 63900/67862

Yeovil

Based at Yeovil AL&L 01935 410555

Minority Ethnic Project Workers

Taunton Deane and West Somerset 

Based at Taunton AL&L 01823 332056

South Somerset 

Based at South Somerset District Office Ilminster 01460 259542

Addresses of local education authorities

www.dfes.gov.uk/leagateway/

Key Organisations

Learning and Skills Council 

www.lsc.gov.uk

The Learning and Skills Council website contains all its current policy

documents relating to adult participation, including its Corporate Plan 

to 2006 and its widening adult participation strategy.

 



National Institute of Adult Continuing Education 

www.niace.org.uk

The National Institute of Adult Continuing Education (NIACE) aims to support an increase

in the total numbers of adults engaged in formal and informal learning in England and

Wales, and at the same time to take positive action to improve, and widen access to,

learning opportunities for communities that are under-represented 

in current provision. Its research projects and publications are essential reading for

providers who are focusing on adult participation.

Success for All 

www.successforall.gov.uk

The Success for All website, developed jointly by the Department for Education 

and Skills (DfES) and the Learning and Skills Council (LSC) has links to key documents 

and websites. The e-newsletter and What's New? facility are useful for providers

needing to keep in touch with developments in the Success for All agenda.

Department for Education and Skills 

www.dfes.gov.uk

The DfES site is the main source for links to publications covering its main strategies,

including the Skills for Life Strategy, Five Year Strategy, E-learning Strategy and 

Skills Strategies.



Appendix 3

Information Learning Technology web sites

Read the brief résumé of each site to help refine your search.

Adult Basic Skills Resource Centre 

www.skillsworkshop.org/ilt.htm

Embedding ILT: interactive sites for adult basic skills learners & tutors

Skillwise 

www.lsda.org.uk/files/lsda/skillsforlife/handouts/Useful_websites.doc -

A set of free online tutorials designed to help learners and teachers improve their... 

The Community Learning Resource website supports Adult and Community...

ACLearn.net 

www.aclearn.net/about

Is a really useful site for all of us, but especially for those of you working with Adult and

Community Learning (ACL). It is there to provide e-learning support for the ACL sector.  

British Educational Technology and Communications Agency (BECTA)

www.becta.org.uk

The national organisation for 'educational technology' 

The e-Learning Centre's e-Learning Resource Collection Home page

www.e-learningcentre.co.uk/index.htm 

This is a significant e-learning resource. 

 



Joint Information Systems Committee (JISC) 

www.jisc.ac.uk/index.cfm?name=projects

JISC works with further and higher education by providing strategic guidance, advice

and opportunities to use ICT to support teaching, learning, research and administration.

The overall web site for JISC is somewhat limited in terms of immediately interesting

sections, but taking a browse around the projects section is certainly worth doing, to

keep up to date on IT developments. 

JISC Operates a number of Regional Support Centres around the country,RSC 

Northwest is a good example (partly because it includes Itslife!), and it is at:

www.rsc-northwest.ac.uk

JISC  

www.jisc.ac.uk/index.cfm?name=tasi_work_sheets_news_151004

'Using Digital Images in Teaching Resources'. Each provides a succinct guide for 

anyone wishing to use images in their teaching resources. The guides can be 

downloaded in pdf format, each easily printed onto an A4 format.

LSDA

www.ccm.ac.uk/ltech/cfet/materials/materials.asp Information and Learning

Technology (ILT) Materials Downloads available 

TechDis  

www.techdis.ac.uk/

Aims to be the leading educational advisory service, working across the UK, in the

fields of accessibility and inclusion. TechDis aims to enhance provision for disabled

learners and staff in higher, further and specialist education and adult and community

learning, through the use of technology. TechDis is a JISC-funded service (Joint

Information Systems Committee).

 



Ferl (FE resources for Learning) 

www.ferl.becta.org.uk

Ferl is a service for practitioners in Further Education, Sixth Form colleges and the 

post-16 sector. Ferl aims to support colleges to integrate Information and Learning

Technologies (ILT) into teaching and learning.  

http://ferl.becta.org.uk/display.cfm?page=9

With a definite bias on the positive use of technology,Technology for E-Learning 

helps you become more confident and accomplished in using ICT tools and software.

National Curriculum online

www.nc.uk.net/index.html

This site links every National Curriculum programme of study requirement to 

high-quality, relevant teaching resources. Hundreds of great websites are included,

rated on their usefulness by tutors themselves. Programme of study requirements 

are also linked to relevant units in the QCA/Department of Education and Skills

schemes of work.

National Grid for Learning (NGfL)  

www.ngfl.gov.uk

The National Grid for Learning brings together a vast and growing collection of sites

that support education and lifelong learning. Whether you are learning, supporting,

teaching or managing, there are resources on the Grid for you.

Read Write Plus 

www.dfes.gov.uk/readwriteplus/

The homepage of the Adult Basic Skills Strategy Unit

The Skills for Life strategy has developed a learning infrastructure for adult literacy,

numeracy and English for Speakers of Other Languages (ESOL). Links to teaching 

and Learning materials

 



The Tutor’s Resource Exchange

www.tre.ngfl.gov.uk/server.php

The Teacher Resource Exchange (TRE) is a moderated database of resources and

activities created by teachers. All resources on the TRE are checked by subject

specialists to ensure they are of the highest possible quality.

Resources are free to use and you can also add your own resources to share with 

other teachers and tutors

ICT Advice

www.ictadvice.org.uk

Is a site designed for busy teachers, tutors and senior managers (in schools of course!) 

You don't need computer 'know-how', just bring your teaching skills.

National Learning Network Materials 

www.nln.ac.uk/materials

Interactive online learning materials are available free from this site to all FE colleges

and Adult Community Learning in England, Scotland Northern Ireland. Note this 

web site is being continually updated with new resources

CILT the National Centre for Languages Adult Education

http://www.cilt.org.uk/adulteducation/teach_res.htm 

Guide 2-elearning 

www.senet.lsc.gov.uk/guide2/elearnimplement

It contains advice and guidance for learners and some online teaching and 

learning resources

ESOL ILT Tutors pages, links to materials, tutorials and activities

www.citycol.com/esol/teachers/teacher.html - ESOL at City College Manchester, ILT,

CALL, ESOL, teacher's resources Resources online to support OUP publications...

 



Using ILT to Develop Subject Resources-Ferl

http://www.ferl.becta.org.uk/display.cfm?page=419

Ferl makes many file downloads freely available for users to use, develop and adapt.

These take many forms including images, video clips, quizzes, presentations and

interactive exercises. In addition to this, Ferl actively encourages practitioners to develop,

adapt and create their own resources."

Hot Potatoes Homepage 

http://web.uvic.ca/hrd/halfbaked/  

The Hot Potatoes suite includes six applications, enabling you to create interactive

multiple-choice, short-answer, jumbled-sentence, crossword, matching/ordering and

gap-fill exercises for the World Wide Web. Hot Potatoes is not freeware, but it is free 

of charge for those working for publicly-funded non-profit-making educational institutions

 


